Adverbs
HSK 5

Use the examples with their context and limits. Recall a sentence before reading
the model. Original teaching additions accompany examples adapted from Chinese
Grammar Wiki (AllSet Learning, CC BY-NC-SA); see the course reference provenance.

Advanced #B (already / even)

B The group is still working at midnight

o A teammate looks at the clock: H+ 57T, BHRFLIE! — “It is already twelve;
let us continue tomorrow!” Hf presents the time as later than the speaker expected
or wanted.

o Compare FATEHRK T — “We have all arrived” The same character can express a
reached point, “even,” or “all”; read what it applies to.

B Emphasise a point already reached

o # + time or reached state + T often adds surprise, urgency or another

evaluation: i+ 57 / WA T .
o B4+ /T also reports that it is already twelve. #B often adds emphasis, but
the exact attitude depends on the context and voice.

H+HKT!
dou shi er dian le

Word guide: #f — already; + &

— twelve.

B Put an unexpected item in focus
o A BIRENIZAT., — “He is so anxious that he cannot even eat.”
presented as something you Would normally expect him to manage.

X2, T B RER AN S Cannot even solve such an easy question.” This use is
not a clock-time statement and does not mean all questions.

Eating is

fit SAHBERZAT -
ta ji de fan dou chi bu xia

Word guide: il — he; 215 — so anxious that; 9 — food; #E — even;
eat.

AR — cannot

B Check the item before #f

o FRATERSE T refers to every member of the relevant “we” group. #/NZEHRE T
singles out Xiao Li as an unexpected participant: “Even Xiao Li came.”

o #P does not always begin the sentence. Y#RE T and FATEK T put the topic or
subject before it; do not copy one time expression into every sentence pattern.

B Contrast a reached point with an ongoing state
o #B+ 5T can remind a friend that it is already late. fifA7E LAEWE says he is
still working; the state continues.

o Both can appear in one exchange: &3+ &7, fliiSfE TAEIE. — “It is already
twelve, and he is still working.” The words contribute different information.

B Choose the meaning from the whole sentence

o Identify the relevant group, reached point or unexpected item. Then translate the
relation instead of replacing every #f with “all.”
e To express a complaint or surprise accurately, keep the context. The character

alone does not prove that the speaker is angry.

FRATEBH T2 all of us. #+ —f& T: already twelve, with emphasis. XA ] B BUER

ANEAg: cannot even solve this easy question. Read the scope and context.

B Try it with help closed

Recall the situation: The group is still working at midnight. Decide what the speaker

wanted to communicate. Close the examples. Say a Mandarin response, then write

it in Chinese. Explain briefly in English what the lesson’s pattern adds. Compare

with the model, then change one detail and try again.

One possible response: #\1 —57T!

e My response conveys a message that fits the opening situation.

e [ can explain the meaning of the pattern, rather than only naming it.

o FRAIHERSE T refers to every member of the relevant “we” group. i#/NZEF T
singles out Xiao Li as an unexpected participant: “Even Xiao Li came.”

o #E does not always begin the sentence. J#RE T and FATERZE T put the topic
or subject before it; do not copy one time expression into every sentence pattern.

o [ tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.



Advanced 1 ... g

B Someone is sleeping next door

o A friend speaks loudly. You say /|Ni5 p5, BIATEREW R . — “Keep your voice down;
he is still sleeping.” The continuing state is a reason for the reminder.

o 1A .. g can draw attention to a state, but another spoken pattern can evaluate a
claimed role ironically. These are related-looking forms with different uses.

B Remind the listener that a state continues

o Use subject + & + predicate + Wg: MiAfEREWEIE / BHEIAFIE. WE draws

attention to the point in this exchange; it is not a past-tense marker.

o HF[E]IAFLIE can reassure someone who is rushing: “It is still early” The state
meaning comes from the sentence, while context and voice shape the tone.

H RIE LR .
shijian hdi zdo ne
Word guide: F}[E] — time; 34 — still; B — early.

B Recognise an ironic evaluation

o In a critical exchange, if % Z g, EXNEAE. means roughly “An expert,
supposedly — yet you do not even understand this.” It challenges the performance
expected of that role.

e Do not read this as “still an expert” in the same way as “still sleeping.” It can be
sharp criticism, not automatically friendly teasing.

B Compare the two complete exchanges
o N, MBIAAEREEIE draws attention to an ongoing activity. IR ZIE, X
HBANE contrasts a claimed role with disappointing performance.

o I PLNR is also a context-dependent spoken response, often like “Do not even men-
tion it.” Do not build a universal translation from that short phrase alone.

B Keep word order and context separate
 For the ongoing-state pattern, place i& before the predicate and g at the end: B
INTEHEDE . Keep the activity or state that the listener needs to notice.

A different ending can make a different sentence rather than a broken one. fliffF
HEW NS ? is a question about whether he is still sleeping; it is not the same reminder.

B Interpret before imitating the tone

o Identify whether the speaker points to a continuing state or evaluates a claim. Use
the words around the pattern to justify your choice.

o« When giving a considerate reminder, state the situation clearly. Do not use an
ironic role comment when your goal is simply to explain why someone should be
quiet.

Still sleeping: ongoing state. “An expert, supposedly”: ironic evaluation in the stated
context. Mg is not a tense marker, and the pattern does not guarantee a friendly tone.

B Try it with help closed

Recall the situation: Someone is sleeping next door. Decide what the speaker wanted

to communicate. Close the examples. Say a Mandarin response, then write it in

Chinese. Explain briefly in English what the lesson’s pattern adds. Compare with

the model, then change one detail and try again.

One possible response: [i}[aJif 5.0,

e My response conveys a message that fits the opening situation.

e [ can explain the meaning of the pattern, rather than only naming it.

o /NEEJE, fLIRAERESERE draws attention to an ongoing activity. IR EFKIE, EX
NERAE contrasts a claimed role with disappointing performance.

o WPLNE is also a context-dependent spoken response, often like “Do not even
mention it.” Do not build a universal translation from that short phrase alone.

o [ tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.

k& (always / keep on)
B The same teammate keeps arriving late

o After several late arrivals, you say fih £1iR %], — “He is always late.” You describe
a repeated pattern, possibly with frustration.

o Compare fifERIRF] T—K — “He was late once yesterday.” One reported event
is different from a habit.



B Describe a recurring pattern

o In this use, subject + & + predicate often works like F/&: b EIRF] / fib g
E‘ )
EiRE|,

« Give a suitable time or situation boundary: J&A& B EES|H . — “At weekends

he keeps sleeping until noon.” It is not a claim about every day of his life.
b ERE .
ta zong chidao
Word guide: fth — he; i1

— always; IR %] — be late.

B Notice the speaker’s evaluation

° /T/J\ oy
phone?”

,D\IJE$$}L7 can sound like a complaint: “Why are you always on your
&L helps present the behaviour as recurring.

o Recurrence is not always negative: Il 5155 B 5] A . — “She is always helping others.”
Do not assign a complaining tone to every sentence containing .

B Recognise an eventual expectation
o MU B, expresses reassurance that things will become better eventually. It is
not a report that things have repeatedly improved in the past.

« Do not replace every u with B J& mechanically. 5221 tends toward a re-
curring generalization; J 2 in this reassuring exchange focuses on an eventual
outcome.

B Match the evidence to the statement
o A diary entry saying “late once yesterday” supports one event. Several records over
a term may support a recurring pattern within that term.

o Everyday “always” can be an exaggeration. If exact counts matter, report them
rather than treating % as a mathematical claim about every possible occasion.

B Choose the intended time meaning
 For a recurring habit: {’@,ujﬂﬁj For one event: fiVERIRZ] T
ance about the future: S,

« Read the situation and predicate before translating. A habit, a single event and
an eventual expectation are different meanings to practise.

—K . For reassur-

&L can describe recurrence, as in iR %, or an eventual expectation, as in ELZ{F-1Y.
B and B2 overlap in the habit use; they are not interchangeable in every sentence.

B Try it with help closed

Recall the situation: The same teammate keeps arriving late. Decide what the
speaker wanted to communicate. Close the examples. Say a Mandarin response,
then write it in Chinese. Explain briefly in English what the lesson’s pattern adds.
Compare with the model, then change one detail and try again.

One possible response: iR,

e My response conveys a message that fits the opening situation.

e [ can explain the meaning of the pattern, rather than only naming it.

o H&UFHY. expresses reassurance that things will become better eventually. It is
not a report that things have repeatedly improved in the past.

o Do not replace every B with /& mechanically. &£ H) tends toward a
recurring generalization; ,uz;il} [f) in this reassuring exchange focuses on an
eventual outcome.

o I tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.

BE (after all)

B A new teammate makes a mistake

o A teammate is still learning. You say 55 2 F, Afth—
beginner, after all; give him some time.”

FEE]. — “Heis a
H4%% reminds the listener of a reason that matters to your judgment. The speaker
treats it as relevant; the word does not prove the reason is true.

B Put the reason inside a clause

« Use subject + 8% + predicate, or put 4% at the beginning of the clause: il
e T [ e T .

o Keep ¥%% together. In the neutral written pattern practised here, put it before
the predicate rather than attaching it after a complete sentence.

fEERHTF -
ta bijing shi xinshou

Word guide: fih — he; 5435 — after all; J& — is; T — beginner.



B Connect the reason to the judgment

o KN, MBEERE IR RN T . — “Do not be too strict; he is still a child, after
all.” The second clause supports the first.

o HB3% does not always excuse a mistake. XTI E, ANV ZE E, — “It
is his decision, after all; we should respect it.” Here the reason supports respect.

B Contrast 53 with IE

o fiETm T, Zhfth— S IE]. focuses on why giving time is reasonable. JZ 1
S RARE, BRFEK A, focuses on a point the speaker uses regardless of other
discussion.

o Some contexts allow both words, with a different emphasis. Choose from the
intended relationship between the clauses; do not translate every English “anyway”

as BB

B Check a reason without treating it as proof
o A speaker can be mistaken or exaggerate. fii5e5 A 44 does not independently
prove that the person has experience or will succeed.

e Read the surrounding exchange. Ask which judgment the reason supports and
whether the speaker is reminding, explaining or defending it.

B Recall the meaning, then transfer it

o To explain patience with a beginner, connect the judgment to the relevant reason:
el — TR, Al R R T

e To show the discussion will not change a point, consider JZ I instead. Use the
whole context to decide; word order alone does not settle meaning.

Y35 highlights a reason relevant to the speaker’s judgment. It is a reminder or
explanation, not a guarantee of truth and not an automatic synonym for Sz 1F.

B Try it with help closed

Recall the situation: A new teammate makes a mistake. Decide what the speaker
wanted to communicate. Close the examples. Say a Mandarin response, then write
it in Chinese. Explain briefly in English what the lesson’s pattern adds. Compare
with the model, then change one detail and try again.

One possible response: filil5ewm 2 F.

o My response conveys a message that fits the opening situation.

e [ can explain the meaning of the pattern, rather than only naming it.

o fihEem BT, 4fh—imtE] . focuses on why giving time is reasonable. JZ 1F
A RAKE, B R E . focuses on a point the speaker uses regardless of other
discussion.

e Some contexts allow both words, with a different emphasis. Choose from the in-
tended relationship between the clauses; do not translate every English “anyway”
as HB.

o [ tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.

2 H ¥ near misses and context

B The bus doors close just after you board

e You rush onto the bus and say F 2= 5% FZ4E, I EIME T . — “I almost
missed the bus; luckily the driver waited for me.” The context establishes that you
caught it.

o 2= 3% can be difficult to interpret without context. Do not decide every outcome
by counting negative words or applying one wanted/unwanted shortcut.

B Read a nearly failed success
« In this complete bus example, Z B + # E describes nearly failing to catch the
bus. FEH-EIHLEE T F makes the successful outcome clear.

o Compare 2= 5 # FZ%E, [ 2ZTFET . — “I almost caught the bus, but it left.”
Here the next clause establishes failure to catch it.

RERBGHEEE.
wo chadian méi ganshang che

Word guide: & — I; 22,53 — almost failed to; # I — catch; 4 — bus.



B Recognise a near accident
o FRZEAEERMA, FEWHHAE TEAT. means “I almost fell; luckily I held the rail” In
this account, the fall did not happen.

o Speakers can also say 2= 5 %% in such a near-accident context. The 7% does
not always work like an ordinary logical negation; uses and readings can vary.

B Let the surrounding outcome settle the reading

o Ask what almost happened and what actually happened. Phrases such as £ f#F
T or 5 RREVGE I give direct outcome evidence.

o A bare 225 7% sentence may be ambiguous or interpreted differently by speak-
ers. Do not mark every unfamiliar context “grammatically broken” just because it
conflicts with a simple shortcut.

B Make your own account clear

o If the outcome matters, add an explicit clause: F 2 S I, FEIFHEHE LT .
— “I nearly failed to catch it; luckily I caught it in the end.”

« For a clear failure account, state failure directly: F¥&# F4, HIFS N —3IF. -
“I missed the bus and had to wait for the next one.” Avoid making a listener infer
an important outcome from an isolated near-miss phrase.

B Separate the close call from the result

e In the worked account, nearly missing is the close call and boarding is the actual
result. In the rail account, nearly falling is the close call and staying upright is the
result.

e Use the whole account to answer an outcome question. If the outcome is not clear,
ask what happened rather than inventing certainty from 7% alone.

72 5% is context-sensitive. Read the near event and the actual outcome separately.
Wanted /unwanted tendencies can help, but they do not replace an explicit result in
an ambiguous account.

B Try it with help closed

Recall the situation: The bus doors close just after you board. Decide what the
speaker wanted to communicate. Close the examples. Say a Mandarin response,
then write it in Chinese. Explain briefly in English what the lesson’s pattern adds.
Compare with the model, then change one detail and try again.

One possible response: 2= 5% 4.

o My response conveys a message that fits the opening situation.

e [ can explain the meaning of the pattern, rather than only naming it.

o Ask what almost happened and what actually happened. Phrases such as 24
#E LT or Z5RA B I give direct outcome evidence.

o A bare 225 sentence may be ambiguous or interpreted differently by speakers.
Do not mark every unfamiliar context “grammatically broken” just because it
conflicts with a simple shortcut.

o I tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.

RIE (anyway / in any case)
B Two ways to travel, one fixed appointment

« Your friend debates taking a bus or a taxi. You say ARfHAZEAREEENT, FEF/\
53], — “You decide how to travel; in any case, I will arrive at eight.”

o JZIE presents a point the speaker treats as holding regardless of the alternatives
under discussion. The tone can be practical, reassuring or dismissive.

B Put ZIE before the point

o In the neutral written patterns here, use J2IE + clause or subject + JIE +
predicate: [ IEFRAZE / FIEAE,

o Keep the two characters together. Colloquial afterthoughts can occur in speech;
do not turn the classroom pattern into a claim that every other placement is im-
possible.

RIEBNARE.

fanzhéng wo ba didn ddo

Word guide: JZIF — in any case; & — I; /\ i — eight o’clock; #I| — arrive.

B Tdentify which alternatives are set aside

o NEMREANE, IEFRIE. — “Whether you believe it or not, I believe it.” The
speaker’s belief is presented as independent of yours.

o JUIEHFEIAE., FRA1ME1EE. — “There is still time anyway; let us walk slowly.”
The point can be a practical circumstance, not only a stubborn refusal.



B Contrast a reason with a fixed point

. 4@#%%%}?? — 5 IFHE] . uses 435 to support patience with a reason. 4
EWINEANE, fiEiﬂz%o uses JZIF to set aside other people’s choices.
. Both words can introduce useful information. The distinction is the speaker’s
intended connection, not a rule that one word always states a fact and the other
never gives a reason.

B Listen for the social effect

o JUIEFAZ: can sound firm or dismissive in an argument. A calm explanation may
be more considerate when your decision affects someone else.

e The word does not make an uncertain future certain. You can set aside a debate

and still express uncertainty: S IEIAERAHIE, ZEANE, — “We do not know
yet anyway; wait for the notice.”

B Recall the point and its boundary

¢ In the travel example, the transport choice is open while the speaker commits to
arriving at eight. Identify those two parts before translating.

e In a new exchange, ask what the speaker sets aside and what remains relevant.
Read tone and context instead of treating “mind made up” as the only possible
meaning.

JZ1F presents a point regardless of the alternatives being discussed. It can introduce
a decision, circumstance or admitted uncertainty; context controls the emphasis and
tone.

B Try it with help closed

Recall the situation: Two ways to travel, one fixed appointment. Decide what the

speaker wanted to communicate. Close the examples. Say a Mandarin response,

then write it in Chinese. Explain briefly in English what the lesson’s pattern adds.

Compare with the model, then change one detail and try again.

One possible response: J1FF/\ 52,

o My response conveys a message that fits the opening situation.

e [ can explain the meaning of the pattern, rather than only naming it.

. ﬂinéﬁ%i‘ﬁi — L HE] . uses H43% to support patience with a reason. A4~

BRNEARE, FF?&&% uses JZIE to set aside other people’s choices.

. Both words can introduce useful information. The distinction is the speaker’s
intended connection, not a rule that one word always states a fact and the other
never gives a reason.

o I tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.

RE + Verb (as much as possible)

B You hope to arrive early, but the bus may be late
o A friend asks for an early arrival. You say FgSREF S K. — “I will try to come
as early as possible” You express an effort within practical limits.

o Compare F—7E /\HF| — “I will definitely arrive at eight.” /X by itself does not
guarantee the exact outcome.

B Put the effort modifier before the action
o Use subject + K& + action or limit: {RREF Sk / TEREHR. The
speaker tries to do what is feasible.

o & can also limit an unwanted action: R HIFEM_EMEIIME. — “Try not to drink
coffee at night.” It does not always mean doing more of an activity.

HRREE K.
nt jinliang zdo dian ldi

Word guide: & — you; R4 — as much as possible; B — early; 5 — a bit; 2 — come.

B Distinguish effort from a guarantee
F o RE 5 5 5E reports an intention to try. If the bus is late, the outcome may
still be late even when the speaker made a real effort.

o If a precise time is essential, state the deadline and discuss whether it is realistic.
A hopeful modifier is not a substitute for the actual scheduling information.



B Contrast RE with permission-giving RE

o R H sk asks for an effort toward an earlier arrival.
permission or encouragement to ask freely.

A SR ) gives

e The similar first character does not make the expressions synonyms. Decide
whether the speaker asks for feasible effort or removes hesitation about an action.

B Read what is being increased or reduced

o FiRmPRE HIGERS T asks learners to use Chinese as much as feasible. & />
H F#1 asks them to reduce phone use as far as feasible.

o Identify the whole modified phrase, including .. /b or %l|. Translating only &
as “more” can reverse the intended advice.

B Make a realistic effort statement

« To offer help without guaranteeing success, say FkREH /K. Give the listener
any important limits separately.

¢ In a new example, identify the attempted action and whether its outcome is certain.
JRE expresses feasible effort, not proof that the action succeeded.

& asks for or offers an effort within limits. It can increase a useful action or reduce
an unwanted one; read the whole phrase and distinguish effort from certainty.

B Try it with help closed

Recall the situation: You hope to arrive early, but the bus may be late. Decide what

the speaker wanted to communicate. Close the examples. Say a Mandarin response,

then write it in Chinese. Explain briefly in English what the lesson’s pattern adds.

Compare with the model, then change one detail and try again.

One possible response: R SE.

o My response conveys a message that fits the opening situation.

e [ can explain the meaning of the pattern, rather than only naming it.

o REH 53K asks for an effort toward an earlier arrival. 7 ]8R 4% 1) gives
permission or encouragement to ask freely.

e The similar first character does not make the expressions synonyms. Decide
whether the speaker asks for feasible effort or removes hesitation about an action.

o [ tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.

HAHH + Verb (each other)

B Two partners check each other’s drafts
e Mei checks Arun’s draft and Arun checks Mei’s. You can say ftifi] HAFIFS . —
“They help each other.” The relationship goes in both directions.

o If only Mei helps Arun, say ###5 Bfif{& . That one-way account does not establish
mutual help.

B Place HAH before the reciprocal action
« Use participants + HAH + verb phrase: FATHAHA) / M1 EAMF TR,
State or recover the people involved from context.

o FRUBML H AHHF B includes both participants. The word F does not make the
sentence wrong when [l supplies the other participant.

RAOIVLEEATHED .
women yinggat huzriang bangzhi

Word guide: F&A{] — we; Vi% — should; HAH — each other; #§ 8} — help.

B Reciprocity does not mean equal amounts

o In a group, HFH2#>] can mean people learn from one another. It need not describe
exactly two people or every possible pair doing the same amount.

e Mei may help with diagrams while Arun helps with language. The actions support
one another even though the contributions differ.



B Distinguish HAH from
o FRATENHE Bh I says every person in the relevant group helps the teacher. It does
not say they help one another.

o FRATH AT P makes the participants both helpers and recipients within the rela-
tionship. Read who acts on whom.

B Check the action and the participants
o A completed mutual glance is possible: [ JHEAHE T —HE. Reciprocity does not
require a repeated habit or a long duration.

e Do not add HAH to an unrelated one-person activity without a reciprocal part-
ner. Describe the actual relationship rather than using it as a general word for
cooperation.

B Trace the relationship before translating

o For two partners, draw A — B and B — A to test mutual help. A — teacher and
B — teacher instead represents both helping the same third person.

o For a larger group, use the stated interaction evidence. H Ff signals reciprocity,
not a guaranteed equal contribution from every person.

H#H describes a reciprocal relationship. Participants can be expressed in several ways,
including FFRAth; mutual actions need not be equal, repeated or limited to two people.

B Try it with help closed

Recall the situation: Two partners check each other’s drafts. Decide what the

speaker wanted to communicate. Close the examples. Say a Mandarin response,

then write it in Chinese. Explain briefly in English what the lesson’s pattern adds.

Compare with the model, then change one detail and try again.

One possible response: /] 1% B AHH; B .

o My response conveys a message that fits the opening situation.

e [ can explain the meaning of the pattern, rather than only naming it.

o FRATELES B Z U says every person in the relevant group helps the teacher. It
does not say they help one another.

o FRATHAIFEF BY makes the participants both helpers and recipients within the
relationship. Read who acts on whom.

o [ tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.

R4 + Verb (feel free to)

B A learner hesitates to ask a question

o A teacher says £ AR 4 A, — “If you have questions, feel free to ask.” R4
encourages the learner not to hold back in this context.

o Compare RE W, ML EET . — “Although it rained, we still went.” The

same written word has a different use.

B Give permission or reassurance

 Before an action, R4 + verb phrase can mean “go ahead” or “feel free”: 45 ]
AU [ ARIZ A 25
PRI, XAFAZ AT . means “Rest assured; leave this to me.” Read it as
reassurance, not a statement that an action has already succeeded.

A HEREN .

you wenti jingudn wen

Word guide: 4 — have; [AJ#l — questions; 4% — feel free to; [i] — ask.

B Read the concessive use separately

o REETIW, Ff1ir2 2% T acknowledges rain while saying the expected obstacle
did not prevent the trip.

« This concessive use can also pair with {H/& or a similar contrast. A sentence with
JR4E is not automatically an invitation just because a verb follows somewhere later.



B Use the clauses to identify the function

7

o In A ER4E ), the speaker encourages asking. In RUEH A, FRM1ILZ TN
T 41455, the speaker acknowledges problems but reports completion.

¢ Compare the relation between the clauses. Classifying the second example as bro-
ken would confuse a valid different use with a word-order error.

B Respect the scope of the invitation
o “Feel free to ask” concerns the stated activity in that exchange. It does not grant
unlimited permission to unrelated actions.

o A speaker may later qualify or withdraw an invitation. That can be confusing or
inconsiderate, but it is a communication issue rather than proof that the original
construction is ungrammatical.

B Choose invitation or contrast from context

« To encourage a hesitant learner, use 4 @R 451 . To acknowledge an obstacle,
use a complete contrast such as RE NN, BITEEET .

o Identify the intended function before choosing the English wording. R g expresses
feasible effort; permission-giving R4% encourages an action without hesitation.

JR4E can encourage an action or introduce a concession. Complete clauses show which
use is intended; a different valid use is not a broken invitation.

B Try it with help closed

Recall the situation: A learner hesitates to ask a question. Decide what the speaker

wanted to communicate. Close the examples. Say a Mandarin response, then write

it in Chinese. Explain briefly in English what the lesson’s pattern adds. Compare

with the model, then change one detail and try again.

One possible response: i) 545 1] .

o My response conveys a message that fits the opening situation.

e [ can explain the meaning of the pattern, rather than only naming it.

o In A BRI, the speaker encourages asking. In REF HE, FHATIARZSE
B T 14, the speaker acknowledges problems but reports completion.

o Compare the relation between the clauses. Classifying the second example as
broken would confuse a valid different use with a word-order error.

o [ tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.

FM (just / simply / might as well)

B The group stops debating and changes the plan

o Three attempts to repair a bag have failed. Someone says T ffifle— M. — “Let
us just replace it, then.” The speaker proposes a direct way forward.
o TJifi presents a decision as straightforward. It does not prove the choice is cheapest,

best or impossible to reverse.

B Put FJff before the proposed action

o Use subject + F}f§ + verb phrase, or lead a suggestion with T Jifi: fth T Jifg 3¢
TFHL/ THERET

o Keep TJifi together. In the neutral written pattern here, it comes before the action
or decision it modifies.

THEHET .
gancui bié qu le

Word guide: TJifi — just; %l — do not; % — go.

B Distinguish the decision from its quality

o BT =WGAIN, T Mafh— N presents replacement as a direct response to failed
repairs. The sentence does not contain enough information to calculate the best
financial choice.

e A reader can understand the proposed decision while disagreeing with it. A deci-
siveness word is not independent evidence that the action is sensible.



B A later reversal is still possible

o fTHEET FHL, FERXITH T . can describe a direct initial action followed by

a later change.

e The reversal does not automatically make the sentence ungrammatical. Explain
the change in context rather than treating 1 fifi as a promise that the decision lasts
forever.

B Recognise the descriptive adjective
o Wb EAEMR T i, describes a clear, decisive manner of answering. Here T-Jifi is
part of a description, not simply “might as well answer.”

o Compare fi T+ i[5 T . — “She simply stopped answering.” Word position and
the rest of the sentence distinguish the uses.

B Interpret a choice without adding a guarantee

o For a direct suggestion, - Jifi H Cf{I% means “Let us just do it ourselves, then.”
State what decision is proposed.

o Keep separate questions separate: is it a direct choice, is it a good choice, and does
the person later change it? The modifier answers only part of that account.

F i can modify a direct action or describe a decisive manner. It does not guarantee
that the choice is objectively best or permanent.

B Try it with help closed

Recall the situation: The group stops debating and changes the plan. Decide what

the speaker wanted to communicate. Close the examples. Say a Mandarin response,

then write it in Chinese. Explain briefly in English what the lesson’s pattern adds.

Compare with the model, then change one detail and try again.

One possible response: T-Jfi%jllZ 7T .

o My response conveys a message that fits the opening situation.

e [ can explain the meaning of the pattern, rather than only naming it.

o fiTHEX T FHL, 5K XFTFF T . can describe a direct initial action followed by
a later change.

e The reversal does not automatically make the sentence ungrammatical. Explain
the change in context rather than treating T Jifi as a promise that the decision
lasts forever.

o I tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.

B+ A/ %+ .. T (never again)

B Two friends have not met since graduation

o NS FATHMEE WL HE . — “After graduation, we have not met again.” This
reports the absence of another meeting during the stated period.

o Compare M AEIBZEE T — “I will never go to that shop again.” That is a
strong decision about future visits, not the same kind of past report.

B Express a strong intention with A

o« Bt + A + verb phrase + T can express “never again”: FREHALT / I,
AL T .

e The wording presents a firm stance. It does not make it logically impossible for a
person to change their mind later.

REMAELT .

wo zai ye bu qu le

Word guide: & — I; Fitll, — ever again; /A — not; % — go.

B Report no repetition with

« HilL + ¥ + verb phrase can report that something did not happen again: 5
M5 FAT T AR B DL L T

o This example has i and no final J. Do not require every F-t, sentence to end
in T or turn a report so far into proof about every future day.



B Compare absence, refusal and inability

o T Wi T reports no further meeting. P AEHFFK)E T presents an intention
not to visit. B AFNFALAR S T reports inability to find the book now.

« All concern no recurrence or continuation in context, but their time and reason
differ. Read the negative predicate and the stated boundary.

B State the relevant time boundary

o “After graduation” supplies a starting point for the no-meeting account. It does
not by itself state that meeting again is impossible.

o For an outcome question, distinguish what is reported from what is predicted. A
sentence about past absence needs additional evidence before a permanent-future
claim.

B Translate the whole negative pattern

« To state a firm decision, use a suitable /N pattern. To report no further experience,
use a suitable & pattern with the context.

o Keep F-tl with its negative expression in the patterns taught here. Explain the
actual meaning rather than treating all examples as an angry refusal.

FFEA .. T can state a strong “never again” intention. FtBy% .. can report no
repetition in a stated period. Read the negative predicate and the time boundary;
final " is not compulsory everywhere.

B Try it with help closed

Recall the situation: Two friends have not met since graduation. Decide what the
speaker wanted to communicate. Close the examples. Say a Mandarin response,
then write it in Chinese. Explain briefly in English what the lesson’s pattern adds.
Compare with the model, then change one detail and try again.

One possible response: FKHMAZET .

o My response conveys a message that fits the opening situation.
e [ can explain the meaning of the pattern, rather than only naming it.

o WLV ULid T reports no further meeting. AN FEIFZFK)E T presents an
intention not to visit. PRI ARIHEA S T reports inability to find the book

now.

e All concern no recurrence or continuation in context, but their time and reason
differ. Read the negative predicate and the stated boundary.

o I tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.

8% + Verb + 3§ (once / formerly)
B A classmate used to live in Shanghai
o 2T il
part of their life.

o Compare FKI4FEE B, — “I will go to Shanghai next year.”
different from an earlier experience or state.

— “I once lived in Shanghai.” The classmate points to an earlier

A future plan is

B Place % before the past predicate
o Use subject + Y% + predicate: F W &LEAE L / tly

predicate can describe a past activity or state.

ZAREIE. The

o W% does not require 1 after every predicate. fihig A3 2% is a complete past-
state example without it.

fib}g 28 243 E I .

ta céngjing dang quo ldoshi

Word guide: i — he; ¥4 — once; 24 — work as; i — (experience); ZJifi — teacher.

B Use 37 to mark an experience when appropriate
flRe 25 24557 2 i, means “He once worked as a teacher.”
marks experience.

Fewa 4t B, reports having been to Shanghai. “Once” in this translation
need not mean exactly one visit; state & —yK if that exact count matters.

Here 3 follows 24 and



B Distinguish an earlier state from an exact count

o FRALAE ¥ TAEM says the work belongs to an earlier experience. F H Z:id—
¥R says the number of visits was one.

o BAZ% alone supplies neither an exact date nor a count. Add those details when they
are relevant instead of inferring them from the English word “once.”

B Read later clauses for the present situation
o WAL ET, LEEBIEME . explicitly contrasts earlier shyness with the
present ability to speak confidently.

o Without a present clause, do not invent every detail of the person’s current life.
The earlier-state framing does not establish their current address, job or exact
feelings.

B Choose a past example and keep its limits

o For a former role, {4 452433 %01 is suitable. For an earlier state, {h {4 R 325
is suitable without 1.

e In a new account, identify the past predicate, whether an experience marker fits,
and any explicit count or present contrast. Do not add those facts yourself.

M5 frames an earlier experience or state. It can combine with i after an appropriate
verb, but does not require i3 everywhere or mean exactly one occurrence.

B Try it with help closed

Recall the situation: A classmate used to live in Shanghai. Decide what the speaker

wanted to communicate. Close the examples. Say a Mandarin response, then write

it in Chinese. Explain briefly in English what the lesson’s pattern adds. Compare

with the model, then change one detail and try again.

One possible response: {42455 %,

o My response conveys a message that fits the opening situation.

e [ can explain the meaning of the pattern, rather than only naming it.

o FRALTE T TAELL says the work belongs to an earlier experience. g H 21T
—K says the number of visits was one.

o 2% alone supplies neither an exact date nor a count. Add those details when
they are relevant instead of inferring them from the English word “once.”

o [ tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.

J= + Verb (over and over)

B A safety instruction is easy to miss
e The coach reminds the group several times to bring water: #{ %5 - =$2FEFA 177
7K. The repeated reminders show that the point matters.

e = does not tell us an exact count. Do not translate its = as proof that there
were exactly three reminders.

B Put = before the repeated action

o Use subject + FE= + verb phrase: fif =58 IHiX— 5 / F’F=F%E. The familiar
examples describe repeated emphasis or consideration.

o J- =) presents repeated thanks. The surrounding account can show earnest-
ness; repetition alone does not prove the listener agreed.

=R — A

ta zai san qidng diao zhé yi dian

Word guide: fii — he; Fj-= — repeatedly; 51§ — stress; iX — this; — 5 — point.

B Separate repetition from a counted record
o MhFF=FLWEFL describes repeated reminders. MhFEEE T F =K explicitly counts
three reminders.

o Both can fit the same event, but they contribute different information. Use {KX
when the exact number matters.



B Compare an earnest action with a habit

o FL=HZME highlights repeated attention to a particular point. B iR%] describes
a recurring lateness pattern.

e Choose the familiar expression for your intended meaning. A less typical pairing
is not proof that every possible context is ungrammatical.

B Repetition does not prove a result
o ZINH =R, " BHRIAZEAIHHE. The explanation was repeated, but the learner
still did not understand.

o Identify the repeated action and then read the outcome clause. Repeated thanks,
warnings or explanations do not guarantee their effect.

B Report the evidence accurately

o If a log records three reminders, &I T” =K states that count clearly. If the
point is repeated emphasis, fbF-=FEEE is suitable.

o In a new example, separate the action, any exact count and the actual outcome.
Keep unknown details unknown.

In a new example, separate the action, any exact count and the actual outcome. Keep
unknown details unknown.

B Try it with help closed

Recall the situation: A safety instruction is easy to miss. Decide what the speaker

wanted to communicate. Close the examples. Say a Mandarin response, then write

it in Chinese. Explain briefly in English what the lesson’s pattern adds. Compare

with the model, then change one detail and try again.

One possible response: =5 iEx— i,

o My response conveys a message that fits the opening situation.

e [ can explain the meaning of the pattern, rather than only naming it.

o T =42 highlights repeated attention to a particular point. il ;iR £ describes
a recurring lateness pattern.

o Choose the familiar expression for your intended meaning. A less typical pairing
is not proof that every possible context is ungrammatical.

o [ tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.

i E: strong evaluation and comparison

B A beautiful view looks like a painting
o A visitor says X H ) X 5t i B 1% H—#£. The comparison expresses a strong
impression of the view.

o It does not mean the landscape is literally made of paint. Translate the evaluation
in context rather than automatically using literally.

B Place f§jH before the strong description
o XTHHE KM T ! expresses strong approval. ¥ i BABUAHIE H CHIHR I expresses
strong disbelief.

o TR HL supports the speaker’s emphatic evaluation. It is not a measurement unit or
an independent check of the claim.

X EARET!

zhé jian zhi tai bang le

Word guide: iX — this; f&j B — simply; K — too; #& — great.

B Distinguish comparison from identity

o X H A H A% —IF H] uses 1 to compare the view to a painting. X2 # identifies
an object as a painting.

e The similar English image does not make the two statements equivalent. Read the
comparison word as well as ffj H..



B Look for the speaker’s stance

o XTEE KU T expresses approval; iX i BLAHE T expresses disapproval. The fol-
lowing description supplies the direction of the evaluation.

« Do not infer whether an event is good or bad from fij B, alone. Voice and irony
can also affect the intended stance.

B Keep evaluation separate from evidence
o X[EE T8 BB vK$E—FE presents an impression of cold. %2 115 [CJF reports
a measured temperature.

e A comparison can communicate discomfort without stating an exact temperature.
A strong description does not prove a literal fact.

B Translate the whole claim

o For a view compared to a painting, “The scenery looks just like a painting” keeps
the comparison. “The scenery is literally a painting” changes it.

¢ In anew example, identify the description and the speaker’s stance, then distinguish
figurative emphasis from any measured or literal claim.

In a new example, identify the description and the speaker’s stance, then distinguish
figurative emphasis from any measured or literal claim.

B Try it with help closed

Recall the situation: A beautiful view looks like a painting. Decide what the speaker

wanted to communicate. Close the examples. Say a Mandarin response, then write

it in Chinese. Explain briefly in English what the lesson’s pattern adds. Compare

with the model, then change one detail and try again.

One possible response: X f&j B &K 1!

o My response conveys a message that fits the opening situation.

e [ can explain the meaning of the pattern, rather than only naming it.

o XTI HE KT expresses approval; iX fif B AHE T expresses disapproval. The
following description supplies the direction of the evaluation.

« Do not infer whether an event is good or bad from f& B alone. Voice and irony
can also affect the intended stance.

o [ tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.

Jiif (while you’re at it / by the way)

B A library trip can include a second errand
o FEEPIE, MfHiAXA T, The trip provides an opportunity to return the book
as an additional action.

o Jliifl presents an action as incidental to another purpose or opportunity. It does
not measure the number of minutes or prove the task is easy.

B Put Jfiff before the additional action
o MRHZ, MifH3L53%. The additional request is buying some groceries while the
person is going out.

o The main action can be supplied by earlier context. J[fiffi|[a]— | introduces a side
question without needing a new trip.

PR MR R

ni chu qu shun bian madi didn cat

Word guide: R — you; HZ — go out; Jiiffi — while at it; 3£ — buy; & — some; 3¢ —
food.

B Name the main purpose and the extra
o WEFMA, {EH-FBIAL . Visiting the friend is the stated main activity;
returning the book is the extra.

o Fk%L | 1FE1AF presents returning the book as the purpose of a special trip. The
difference is the role of the action, not a grammar verdict about the word % 7.



B A special trip can still have an extra

o KL ITEMRATIHE, N E X TH . A special bank trip can also provide an
opportunity to buy bread.

e &[] and Jf# can coexist when they describe different purposes. Identify what
each word modifies before claiming a contradiction.

® Do not invent convenience details
o I8 3K T AL says buying bread was an additional action. It does not state that
the shop was next door, the queue was short or the bread was cheap.

e Those details need their own evidence. An incidental task can still take effort or
time.

B Use a side question naturally

o JfEE—TF, REAKASNL? introduces an additional question in the exchange.
It need not describe physical travel.

e For a new example, identify the existing purpose or conversation and the added
action. Translate that relationship instead of adding an unproved easy-task claim.

For a new example, identify the existing purpose or conversation and the added action.
Translate that relationship instead of adding an unproved easy-task claim.

B Try it with help closed

Recall the situation: A library trip can include a second errand. Decide what the

speaker wanted to communicate. Close the examples. Say a Mandarin response,

then write it in Chinese. Explain briefly in English what the lesson’s pattern adds.

Compare with the model, then change one detail and try again.

One possible response: /R H 205 L S35,

o My response conveys a message that fits the opening situation.

e [ can explain the meaning of the pattern, rather than only naming it.

o FRELTTRMAT I, ML T . A special bank trip can also provide an
opportunity to buy bread.

o L7 and Jif# can coexist when they describe different purposes. Identify what
each word modifies before claiming a contradiction.

o [ tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.

HBA ... 8t ... T: a conditional warning

B The train departure is approaching
o FAE, FAIWLESR| T . The speaker warns that further delay in leaving leads to
being late.

o This conditional warning presses for timely action. It does not report that the
group has already left or already arrived late.

B Connect continued non-action to a consequence

o Use JJA + action, subject + ¥ + consequence + 7 in the familiar warning: /R
A, RART .

o Read AN as part of the condition: if the action still does not happen soon, the
consequence follows. Do not confuse it with Ffi A8, a strong no-repeat stance.

BRERMT.

zai bu zou jiu, wan le

Word guide: FJA — if ... not now; & — leave; 3 — then; It — late.

B Jdentify condition and result separately

o In FFAE, FATHLIESE| T, the condition is not leaving soon; the warned result is
lateness.

o The speaker connects the two, but the sentence alone does not give the departure
time or prove how many minutes remain.



B The condition can involve nature

e MATMW, FEHEE TS T . The warning concerns continued lack of rain and
damage to crops.

¢ Rain is not a voluntary action by the listener. The pattern can warn about a
developing situation as well as urge someone to act.

B Contrast urgency with refusal
o FEAZE, HLKA N T warns about delaying a visit. F&FH AT expresses a
strong intention not to go again.

e The forms differ in both structure and purpose. A single English “not go” shortcut
hides the distinction.

B State a useful warning

o If a deadline is essential, state it separately: ‘kZ=/SETF, HAEBFEAIK T . The
time makes the warning easier to assess.

¢ In a new example, identify the condition, predicted consequence and any actual
deadline. A warning is not proof that the consequence has occurred.

In a new example, identify the condition, predicted consequence and any actual dead-
line. A warning is not proof that the consequence has occurred.

B Try it with help closed

Recall the situation: The train departure is approaching. Decide what the speaker
wanted to communicate. Close the examples. Say a Mandarin response, then write
it in Chinese. Explain briefly in English what the lesson’s pattern adds. Compare
with the model, then change one detail and try again.

One possible response: F-AERM T .

o My response conveys a message that fits the opening situation.

e [ can explain the meaning of the pattern, rather than only naming it.

o WMATW, HEBMZETIL T . The warning concerns continued lack of rain and
damage to crops.

e Rain is not a voluntary action by the listener. The pattern can warn about a
developing situation as well as urge someone to act.

o [ tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.

¥ (A) &% (with great difficulty)

B A ticket took several attempts to obtain
o WIFAZ S A LE|E, The speaker finally obtained a ticket after difficulty. %]
states the achieved result.

o The expression highlights a hard-won result; it does not specify an exact number
of attempts or hours.

B Read the whole hard-won construction
o ARG A E| reports finally finding something with difficulty. 4" adds the
only-then sense in this example.

o ARG A T —47 LAE is also possible without 7. Do not turn a useful model
sentence into a rule that every example must contain 7 .

RIEAEZA LS.

wo hao bu réng yi cdi mai dao

Word guide: & — I; IF- A% %) — with great difficulty; 4" — only then; 3£ %] — managed
to buy.

B Recognise the matching idiomatic reading
o WIFZ T, A L F|EE can also use {F%55) in the hard-won sense. The construction
and context support that reading.

o {25 is not interchangeable with A% S in every possible sentence. In an
easy-task context, X255 can mean that the question is very easy.



B Separate difficulty from the count

o FTILR, AFF| supplies a search duration.
difficulty without giving that duration.

WA 5 $k 3] emphasises the

o Translate finally or with difficulty when it fits, but do not invent three days, ten
tries or another precise number.

B A hard-won result can be lost later
o FRIFARTEKENE JERAFEEESEE T, The ticket was obtained, then lost. The
later loss does not undo the earlier achieved result.

o Identify the result at each stage. A difficult process can also achieve avoiding an
unwanted event, so a negative word alone is not proof of contradiction.

B Choose an unambiguous expression

« To say an exercise is very easy, iXiHfR 4 5 is clear. To say a ticket was hard to
obtain, AT A LF| 2 is clear.

e In a new account, identify the context, the achieved result and any later change
before deciding how to translate I-23%}.

In a new account, identify the context, the achieved result and any later change before
deciding how to translate #f-255).

B Try it with help closed

Recall the situation: A ticket took several attempts to obtain. Decide what the

speaker wanted to communicate. Close the examples. Say a Mandarin response,

then write it in Chinese. Explain briefly in English what the lesson’s pattern adds.

Compare with the model, then change one detail and try again.

One possible response: KA 5 A 3L F|,

o My response conveys a message that fits the opening situation.

e [ can explain the meaning of the pattern, rather than only naming it.

o WTILR, AH#F supplies a search duration. #f A% 54k %] emphasises the
difficulty without giving that duration.

o Translate finally or with difficulty when it fits, but do not invent three days, ten
tries or another precise number.

o [ tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.

H + Verb (in vain / for nothing)

B The office was closed after a long trip

o IAEFITT, FHHK T, The trip failed to achieve the intended office errand.

o [ presents the effort as wasted for that purpose. It does not prove that no other
useful or pleasant event happened on the trip.

B Put | before the evaluated action

o MK, FATHE T 4/, The expected person did not arrive, so the waiting
failed in its intended purpose.

e HE. AT and [ describe fruitless effort in these contexts. Read what the
person hoped to achieve.

REFTEX.

wo bdi deng le ban tian

Word guide: F& — I; |4 — in vain; £ — wait; 24K — ages.
B Contrast F with H

o XHIE A, 23] TRZ . The trip was worthwhile because the speaker learned a
lot.

o 7% H rejects the in-vain evaluation: it was not in vain. It does not mean the person
did not come.



B Other uses of [ need their own context

o XN FANZEY in a stated free-meal context can mean no payment was needed.
H 4t uses | as the colour white.

e Do not force the wasted-effort reading onto every F4. In ambiguous accounts,
clarify the intended meaning rather than counting characters.

B An intended failure can coexist with another gain
o P T HRR—HE, WA, A ER EILE] T The mailing errand failed,
while the trip had a separate benefit.

e The extra benefit does not automatically make the first clause broken. Identify
which purpose the speaker is evaluating.

B State the result you mean

o For worthwhile learning, iXi#i 7% 3, 23| TR %2 supplies the reason. For a failed
errand, I T —i, AZEHX]]T supplies the failure.

e In a new example, identify the effort, intended purpose and actual result. Distin-
guish wasted effort, no payment and colour.

In a new example, identify the effort, intended purpose and actual result. Distinguish
wasted effort, no payment and colour.

B Try it with help closed

Recall the situation: The office was closed after a long trip. Decide what the speaker
wanted to communicate. Close the examples. Say a Mandarin response, then write
it in Chinese. Explain briefly in English what the lesson’s pattern adds. Compare
with the model, then change one detail and try again.

One possible response: 2T} K.

o My response conveys a message that fits the opening situation.
e [ can explain the meaning of the pattern, rather than only naming it.

o XK PZI) in a stated free-meal context can mean no payment was needed.
4t uses [ as the colour white.

o Do not force the wasted-effort reading onto every F4. In ambiguous accounts,
clarify the intended meaning rather than counting characters.

o [ tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.

Verb + T + X + Verb (again and again)

B A message needs a second careful look

o XFEMEFKFE T XFE. The same action is repeated: the speaker looked at the letter
again.

o The expression highlights repetition. It does not state an exact count or prove that
the speaker understood the letter.

B Repeat the same verb around T X
o Use /T XFE.HT XHH or 7] T X A for the repeated-action pattern. ¥ introduces
another occurrence of the action.

e The T here is not a universal past-tense ending. The full sentence and time
expression place the account in time.

fE T XE .
ta kan le you kan

Word guide: fii — he; & — look; ¥ — again; & — look.

B Contrast repetition with different actions
o FRFE T XF repeats looking. FFH T F, XWp T 5% sequences reading text and
listening to audio.

e The second account can be grammatical; it simply does not use the same-verb
repetition pattern. A different construction is not automatically broken.



B Repetition does not give an exact count

o fili]F] 7" |7 reports repeated asking. i\l T =yKX explicitly counts three questions
or asking occasions in the context.

o Use the stated count when accuracy matters. Do not infer exactly two or exactly
three from the repeated-verb pattern.

B Read the following outcome
o AR T XA, B RIEYE T . Repeated consideration ends in refusal in this account.

o Repeated thought can lead to different decisions. The final clause supplies the
decision rather than the repeated-action form itself.

B Keep action, time and outcome separate

o WEMMIRE T NFH, AT A TR supplies a time, repeated action and eventual
discovery. Each part contributes its own information.

e In a new example, identify which verb repeats, what time is stated and what
outcome follows. Avoid adding a count or successful result that is absent.

In a new example, identify which verb repeats, what time is stated and what outcome
follows. Avoid adding a count or successful result that is absent.

B Try it with help closed

Recall the situation: A message needs a second careful look. Decide what the speaker
wanted to communicate. Close the examples. Say a Mandarin response, then write
it in Chinese. Explain briefly in English what the lesson’s pattern adds. Compare
with the model, then change one detail and try again.

One possible response: filiF | LFE.

o My response conveys a message that fits the opening situation.

e [ can explain the meaning of the pattern, rather than only naming it.

o b T X JA] reports repeated asking. ] T =K explicitly counts three ques-
tions or asking occasions in the context.

o Use the stated count when accuracy matters. Do not infer exactly two or exactly
three from the repeated-verb pattern.

o [ tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.

ZMRL (differ a lot)

B Two fares can have very different prices

o A ticket costs 20 yuan and another costs 80 yuan. iX ik ZER 48 2L £ presents
their price gap as large.

o State the dimension: price, quality or another measure. Zf2% alone does not tell
the listener which item costs more.

B Name the things and the comparison dimension

o XPAHET IR ZERZE compares the prices of two brands. FATMIYAEZER
£ compares two people’s ideas.

o ZZ/NZ can mean about the same in a comparison. Do not mechanically substitute
it for 2Z2fR £ or confuse either expression with 25, nearly.

XFNERE .
zhé liang ge cha hén duo
Word guide: iX — these; P — two; /|~ — (measure word); ZZfRZ% — differ a lot.

B Distinguish a difference from poor quality
o XMWATEREZERZE says their qualities differ greatly. X4~ iy HERE
evaluates one product as poor.

« A difference does not by itself identify the better product. {225 and Z{R£ make
different claims.



B Use numbers to make the gap checkable

o For 20 and 80 yuan, the absolute gap is 60 yuan. For 45 and 47 yuan, it is 2 yuan.

e Whether a gap counts as large depends on the task and scale. These examples
provide the numbers instead of treating {822 as an exact threshold.

B Do not infer direction from the gap

o RN 2ZEIRZE does not say which seller is cheaper. A clear account can add
o { L

e A price comparison also does not prove a quality difference. Keep the measured
dimension and direction explicit.

B Make a useful comparison
o XPHIKEEHIE IR IT, M #gZE7STIC gives both prices and an exact
gap. M 2% adds the speaker’s scale judgement.

¢ In a new example, name the pair, dimension, values and direction where relevant.
Separate the numerical evidence from a judgement about how large it feels.

In a new example, name the pair, dimension, values and direction where relevant.
Separate the numerical evidence from a judgement about how large it feels.

B Try it with help closed

Recall the situation: Two fares can have very different prices. Decide what the
speaker wanted to communicate. Close the examples. Say a Mandarin response,
then write it in Chinese. Explain briefly in English what the lesson’s pattern adds.
Compare with the model, then change one detail and try again.

One possible response: X2 RZ .

My response conveys a message that fits the opening situation.

I can explain the meaning of the pattern, rather than only naming it.

For 20 and 80 yuan, the absolute gap is 60 yuan. For 45 and 47 yuan, it is 2
yuan.

Whether a gap counts as large depends on the task and scale. These examples
provide the numbers instead of treating f2 £ as an exact threshold.

I tried a second response with a name, time, place, or description changed.

Practise this pattern step by step.



